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Abstract 

Education plays a major role in human development and social 
transformation. The problem of the underrepresentation of Nigerian women in 
science and technology with its subsequent social implications has its roots in 
three major factors: cultural bias, early missionary activities and educational 
policy of the British colonial administration. In the early stages of the 
development of women’s education in Nigeria, cultural proclivity (gender 
stereotype) and missionary activities played major roles.  The British colonial 
control began with the publication of the first education ordinance for Lagos 
Colony in 1887. In the course of time, the colonial administration systematised 
and took over the control of formal education in Nigeria.  However, colonial 
education policy contained some flaws which worked against women’s 
development in the area of science and technology, hence their continued 
underrepresentation in contemporary society. This study is a historical 
analysis of the evolution of the colonial education policy in relation to the 
underrepresentation of women in science and technology. The study also 
underscores the influence of gender stereotype and missionary activities at the 
early stages of the development of Nigerian women’s education. The primary 
source of the study is based on archival data, annual and periodic reports, 
school curriculum, statistical information and other relevant publications of 
the British Colonial Government in Nigeria. 
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A gender based orientation education in the traditional societies of Nigeria was 

functional. It served the purpose of integrating the younger generation into the various 
systems of the society in which they must live, grow, serve and govern.  Traditional 
education was imparted through formal and quasi-formal processes (Obasi, 2000).  At 
an earlier stage, children learned by doing and observing the practices of the adult with 
whom they came in contact. At the approach of puberty and post-puberty\ stage, the 
young underwent some standardised and regulated training. They received formal 
instruction and skill acquisition in the area of farming, fishing, hunting, weaving, home-
making etc, (Obasi, 2000). The training was always a function of the role that the 
young, male or female, must play in the society.  The role was gender defined and 
education was gender oriented. Some of the common gender-based tasks are listed 
below.  The list is however not exhaustive. 

 
Table 1: Gender-Based Tasks in Traditional Nigerian Society  

Male Task Female Task Unisex Task 
 Blacksmith and metal work 
 Local bridge building 
 Road and village square 

construction 
 Sculpture and carving 
 Tent and hut-making 
 Fishnet making 
 Masquerade net-making 

 Home management 
 Domestic and household work  

 Cooking 
 Laundry 
 Mother-craft 

 Food processing  
 Midwifery 
 Sanitation and environmental 

cleanliness 

 Agriculture 
 Commerce 
 Pottery 
 Basket making 
 Weaving 
 Native medicine 

 

Source: Authors’ creation 
 

A close observation of the list above reveals that women’s education in 
traditional society laid emphasis on home management, domestic functions, food 
processing and sanitation. Girl’s curriculum of study enabled them to become good 
wives and mothers.  Girls’ education was also tailored towards skill acquisition, 
alongside boys, in the area of pottery, commerce, farming, weaving and basket-making.  
Women generally excelled in marketing and contributed immensely to the economic 
sustenance of the family.  

The underrepresentation of women in science and technology stands out more 
clearly when one observes the traditionally male based activities.  In Southern Nigeria, 
boys curriculum of training included blacksmith and metalwork, local bridge and road 
construction, sculpture, hut making and fish net-making. Most of these activities 
required some level of scientific and technological ingenuity. Blacksmith, metalwork 
and construction formed the basis for local engineering education which was the 
prerogative of menfolk.  Men generally performed more strenuous and arduous tasks 
like fighting in defence of their community, hunting, fishing, climbing, blacksmithing,  
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tent and hut making etc.  The women engaged in child bearing and rearing, farming and 
household chores (Obasi, 2000). The traditional gender oriented education therefore 
encouraged a more scientific and technological education for boys, on the one hand and,  
on the other hand, a skill acquisition in domestic science, mother craft and commerce 
for girls. 
 
Historical Perspective of Women Underrepresentation in Science: Influence of 
Early Missionaries 
  The development of formal education in Nigeria preceded the political unity of 
the nation.  The introduction of western formal education in modern Nigeria owes its 
existence to the activity of the Christian missions whose settlement in the coastal region 
of Nigeria dated back to the early 1840s. The three first girls’ schools were established 
at Lagos by the Church Missionary Society in 1868, the Roman Catholic Mission in 
1872 and the Wesleyan Methodist Mission in 1879 (Obasi, 2000).  The Sisters of St. 
Joseph of Cluny established and ran the first vocational boarding school at Onitsha in 
1889.  The Church Missionary Society opened a similar centre at Ogbunike, near 
Onitsha, in 1895. 
 
 Early missionary education laid strong emphasis on religious instruction, 
character formation, skill acquisition and initiation into the three basic elements of 
reading, writing and arithmetic (Public Record Office, Annual Report of Education 
dept., 1903, CO 520/20).  Girls’ education was geared towards skill acquisition in home 
making and mothercraft. The girls’ vocational centre at Onitsha offered domestic 
science subjects in the area of sewing, cookery, laundry, home management and 
mothercraft (Ezeh, 2007). The centre also served in preparing girls in the Christian way 
of marriage and family life.  On 31st December 1899, the head of the Catholic Mission 
at Onitsha, Fr. Pawlas, reported the impact girl’s education was making in the following 
words:  
 

Girls are on the increase at the vocational centre and the proportion of the 
increase is encouraging.  In fact, the Ibos are beginning to realise that a woman 
can do things other than cooking and marketing. Since the people are 
beginning to be a little bit more clothed, they now realise that a woman can 
also sew, do the laundry and mend cloths (Ezeh, 2005).  

 
The young girls at Onitsha vocational schools learned the European model of 

fashion and designing.  The skill in domestic science which they acquired did not 
however equip them to find jobs in the labour market of the society in which they lived.  
The western style of education in marriage and family life did not also prepare them to 
assume traditional household responsibilities.  Onitsha women of that period wasted no 
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time to signal their fears to the Catholic mission. They proposed to present an 
indigenous woman at the convent school, to teach the girls housework in the tradition of 
the local population and not of the Europeans (Ezeh, 2007). Furthermore, the western 
training that girls received at the vocational school at Onitsha, made it difficult for them 
to find husbands. Girls’ inability to marry compounded the problem of girls’ missionary 
education at Onitsha and parents began to withdraw their young girls from the school. 
The Catholic missionaries themselves also began to question the value of girls’ 
education and began to pay greater attention to boys’ training which enabled them to 
find clerical and teaching jobs in the society.  The head of the Catholic mission at 
Onitsha expressed his fears about girls’ education in a letter to his superior in Paris in 
1902.  It ran thus: 

My opinion is that girls’ training as it stands here is good for nothing.  It is 
almost impossible to keep them and when one succeeds in doing so, they 
cannot marry.  The people tell us that girls education should essentially teach 
them how to cultivate the farm and obey their husbands.  They also add the 
religion, that is, religious but not literary education, nor long gowns, and 
trinkets also foster proper education of women.  This is true and it is for this 
reason that our Christian men do not want to marry any girl who speaks 
English (Ezeh, 2005). 

 
The problems that confronted the early missionary with regards to girls’ 

education at Onitsha did not differ a great deal from the experiences of other girls’ 
schools located in southern Nigeria.  Girls’ curriculum of studies focused on domestic 
science subjects foreign to the local population and relied heavily on the use of 
imported learning resources. Missionary domestication of girls’ education failed to 
expose the young girls to scientific and technological knowledge and thus sowed the 
seed for the underrepresentation of women in science and technology in later years. 

 
In the early years of missionary activities in Nigeria, curriculum of instruction 

was rudimentary and leaned heavily on religion according to the tenets of different 
Christian missions. Educational activities were uncoordinated and outside government 
supervision and control (Brown, 1964).  1882 saw the first attempt to coordinate and 
control educational activities of Lagos and Gold Coast, that is, Nigeria and Ghana. A 
programme of study, the first colonial curriculum of instruction, was issued to guide all 
schools in Nigeria and Ghana. The content included: English, Reading, Religion, 
Writing, Arithmetic, History and Geography (Brown, 1964). In 1887, the Colonial 
Administration issued an Education Ordinance which was the first of its type enacted 
uniquely for Lagos Colony.  The Ordinance initiated the systems of government funding 
and control of education through the payment of grant-in-aid to qualified schools.  It 
also reorganised the Boards of Education and vested them with greater powers 
(Anukam, Okonamiri and Ogbonna, 2008).  In 1900, the Protectorate of Southern 
Nigeria established a Department of Education which, in 1903, issued an Education 
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Code that laid down rules for instruction in primary, secondary and technical schools 
(Educational Proclamation, 1903, CO 588/1 & Government gazette, 1903-1905, CO 
591/2).  

The major break-through in the development of education in Nigeria came with 
the enactment of the 1908 Education Ordinance. The ordinance categorised educational 
institutions into infant, primary, secondary, technical, agricultural and training colleges 
for teachers.  The ordinance provided a comprehensive curriculum of instruction for all 
categories of schools. 
 
Table 2: The 1908 Curriculum of Instruction for Primary Schools 

Boys Girls Boys and Girls 
Obligatory 

Subjects 
 Colloquial English 
 Nature Study 
 Manual training 
 Drawing 

Optional 
Subjects 

 History 
 Geography 

Obligatory Subjects 
 Domestic Economy 

 Cookery or 
Baking 

 Plain Needlework 
 Laundry  

 

Obligatory 
Subjects 

 Reading 
 Writing 
 Arithmetic 
 Hygiene and 

sanitation 
 Moral instruction 

Optional 
Subjects 

 Drill and physical 
exercises 

 Singing 
Source: Education Department, Schedules of Instruction, 1909, Lagos. 
 

An analysis of the compulsory curriculum of instruction uniquely for girls 
shows that the focus was on domestic science subjects.  Boys, on the other hand, were 
exposed to the study of science in form of nature study.  At this primary level, the 
curriculum explained that “observation lessons and nature study should have special 
reference to the surroundings of the peoples, the natural and historical features, the 
plants and animal life of the locality, and the various industries of the inhabitants, with 
the view of forming the habit of intelligence and accurate observation” (Education 
Department, Schedules of Instruction, 1909). This elementary initiation into the study of 
science was totally absent in the curriculum mapped out for girls.  The colonial 
education curriculum kept the mind of the young girls in total ignorance of natural 
science and denied them the opportunity of “forming the habit of intelligent and 
accurate observation” as advocated in the curriculum for boys. 
 Girls in the primary school also lagged behind in the study of drawing which 
was then an initiation into mathematical reasoning.  The curriculum spelt out the 
content of the subject as follows: 
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Drawing should include the drawing of objects, memory drawing, and the use 
of ruler and compasses which may lead to drawing objects to scales.  Drawing 
with simple hand should lead, in the case of boys in higher classes to 
instruction in handicraft (Education Department, Schedules for Instruction, 
1909:5). 
 
This initiation into natural science and mathematical reasoning is reinforced for 

boys in curriculum of instruction for secondary schools. 
 
Table 3: The 1908 Curriculum for Instruction for Secondary Schools 

Boys Girls Boys and Girls 
Obligatory Subjects 

 Drawing 
 Shorthand 
 History 
 Geography 
 Latin or French 
 Algebra 
 Geometry 

Optional Subjects 
 Natural Science 

Obligatory Subjects 
 Domestic Economy 
 History 
 Geography 

Optional Subjects 
 Geometry 
 Algebra 

 

Obligatory Subjects 
 English, Grammar, 

Literature 
 Writing 
 Arithmetic 
 Hygiene and sanitation 

Optional Subjects 
 Drill and physical 

exercises 
 Singing 

Source: Education Department, Schedules for Instruction, 1909, Lagos. 
 
Table 4: The Curriculum of Instruction for Technical and Agricultural Schools  

Technical or Trade School Agricultural School 
 Trade or industry peculiar to an 

institution 
 Reading 
 Writing 
 Arithmetic 
 Drawing 

 Theory and practice of 
Agriculture 

 Reading 
  Writing 
 Arithmetic 

Source: Education Department, Schedules for Instruction, 1909, Lagos. 
 

Tables 2, 3, 4, showed that in the early development of education in Nigeria, 
girls were denied the opportunity of formal initiation into the study of natural science 
both at primary and post-primary levels. In the absence of literary subjects common to 
both sexes, girls’ education revolved around deeper knowledge and skill acquisition in 
domestic science subjects.  The study of Geometry and Algebra appeared in their 
secondary education only as optional subjects. 
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 The education reform of 1916 (Lugard, 1920) endorsed and reinforced the dual 
education policy of the colonial administration.  For boys, it was education for potential 
leadership position and posts in the administrative and technical service.  It was also 
education for service in the public sector.  For girls, it was education for self-
improvement, domestic functions, home management and service in the private domain 
of life.  The Lugard reform in 1916 identified three types of education for Nigeria, 
namely: literary, technical and elementary or mass education. Lugard explicitly 
mentioned boys two times as the target population for the literary and technical 
education.  Scholarships were offered to boys for some mechanical work and 
engineering training for services at Railways, Public works and Marine Department. As 
for girls, they were lumped together as the direct beneficiaries of basic education 
(Lugard, 1920). 
  

The 1927 Curriculum of Instruction did not deviate from the existing practice 
with regards to girls’ underrepresentation in science (Education Dept., Education Code, 
1927, Lagos). Algebra, Geometry and Elementary science continued to be compulsory 
subjects in the Curriculum of Instruction for boys.  In addition, Elementary physics and 
Chemistry became part of the curriculum for boys in the advanced forms (Nigeria 
National Archives, MNED 1/1/138, 1932; Public Record Office, Education legislation 
1932, C.O. 583/283/6&7). In 1940, Lady Plummer, the Education Officer for Southern 
Provinces sought to develop the Curriculum of Instruction for girls. She noted that 
teaching and nursing were ready options for girls at the end of their primary education.  
She advocated an extra year of preparation but recommended that no science subject or 
mathematics should be taught at this stage.  
 

In order to cater for those who wish to go on to teacher training or nursing, it 
is felt that an extra class after Higher Elementary II would be desirable.  This 
would definitely not be a secondary class; no secondary subjects such as 
Mathematics, Latin or Science could be attempted. (Nigeria National Archives, 
MNED 1/1/112, 1940). 

 
The colonial curriculum of instruction did not encourage the study of science 

and mathematics for girls (Nigeria National Archives, MNED 1/1/90, 1928-1934). This 
may be one of the reasons for the continuing women’s underrepresentation in science 
and technology. 
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Table 5: Enrolment in Government Primary Schools in 1928 
Province No. of Sch. Boys Girls Total % of 

Girls 
Colony 
Benin 
Calabar 
B. Cameroon 
Ogoja 
Ondo 
Onitsha 
Owerri 
Warri 
Oyo 

5 
14 
6 
6 
2 
1 
3 
7 
4 
1 

634 
2,116 
1,608 
1,008 

256 
138 
815 

1,754 
790 
199 

84 
158 
78 

146 
19 
13 
25 

121 
111 
30 

718 
2,274 
1,686 
1,154 

275 
151 
840 

1,875 
901 
299 

11.3% 
6.9% 
4.1% 
12.6% 
6.9% 
8.6% 
2.9% 
6.4% 
12.3% 
10.0% 

Total 49 9,318        785 10,103 7.7% 
Source: Public Record Office. Education Department, Southern Province, Annual 
Report, 1928, C.O.583/166/6. 
 

A close analysis of table 5 above shows that, in 1928, the colonial government 
had 49 schools in Nigeria and the British Cameroons.  The Benin province came up as 
the highest beneficiary of government funded education with a total number of 14 
schools and 2,274 school children.  Yet only 158 girls, that is, 6.9% were recorded 
beneficiaries of the government education fund.  The Owerri province, with a total 
number of 7 schools, registered only 6.4% of girls out of the 1,754 pupils receiving 
education in government schools.  Girls in Onitsha were the least beneficiaries with 
only 2.9%.  The three government schools located at Onitsha province educated only 25 
out of 840 registered pupils.  Lagos province rated third, providing 11.3% girls 
education in its 5 government schools.  On the whole, only 7.7% of the female 
population were beneficiaries of government schools, as against 92.2% of the male. 
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Table 6: Enrolment in Christian Mission Assisted Primary Schools in 1928 

Province No. Of sch. Boys Girls       Total % of Girls 
Colony 
Abeokuta 
Benin 
Calabar 
B. Cameroon 
Ijebu 
Ogoja 
Ondo 
Onitsha 
Owerri 
Oyo 
Warri 

28 
16 
16 
48 
2 
26 
3 
22 
27 
37 
36 
5 

4,838 
1,947 
2,070 
8,363 
342 

3,380 
255 

1,697 
5,822 
6,250 
2,649 
706 

2,550 
630 
169 

2,531 
9 

1,386 
18 

454 
849 
714 

1,185 
103 

7,388 
2,577 
2,239 

10,894 
351 

4,766 
273 

2,151 
6,403 
6,964 
3,834 

809 

34.5% 
24.4% 
7.5% 

23.2% 
2.5% 

29.0% 
6.5% 

21.1% 
13.2% 
10.2% 
30.9% 
12.7% 

Total 266 38,319 10,598 48,917 21.7% 
 
Source: Public Record Office. Education Department, Southern Province, Annual 
Report, 1928. C.O.583/166/6. 
 

In table 6 above, the numerical strength of girls receiving education in the 
mission assisted primary schools stood at 21.7% as against 7.7% in the government 
primary schools in 1928.  This indicates that the colonial government target population 
in educational planning lies more with the male than the female population.  It explains 
the government apparent greater interest in developing the curriculum of instruction for 
boys.  The Southern Provinces recorded a total of 266 Christian assisted primary 
schools educating 48,917 pupils.  However, records show that approximately only 1 girl 
out of every 4 boys constituted the total population of the registered beneficiaries of the 
Christian assisted primary schools.  If the enrolment of girls in schools is so low, how 
can one expect their high representation in the study of science and technology? 
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Table 7: Enrolment in Government and Mission Assisted Secondary Schools in 
1928 
 
Type of School 

No. of Sch.  
Boys 

 
Girls 

 
Total      Boys   Girls 

Government  
Anglican 
Catholic 
Wesleyan 
United Free Church 
Primitive Methodist 
American Baptist 
Non Denominational 

3 
5 
1 
2 
2 
1 
1 
1 

1 
2 
- 
- 
- 
- 
- 
- 

186 
192 
63 
46 
62 
25 
24 
14 

43 
10 
- 
- 
- 
- 
- 
- 

129 
102 
63 
46 
62 
25 
24 
14 

Total 16 3 612 53       665 
 
Source: Public Record Office. Education Department, Southern Province, Annual 
Report, 1928. C.O.583/166/6. C.O.583/166/6. 
 

The empty spaces shown in the column for girls in Table 7 speak eloquently of 
the position of girls’ secondary education in 1928.  Although secondary education was 
at its budding stage, the female population got little attention.  The government 
educated only 43 girls out of 299 students in its schools.  The Anglican was the only 
Christian mission that ventured to upgrade the education of girls beyond the primary 
curriculum with a total population of only 10 girls.  One is therefore left with the 
gloomy picture of 53 girls out of 612 young men benefiting from the government 
funded and subsidised secondary education in Nigeria.  

 
 Phillipson’s Report (1948) stated that the Colonial government and the native 
administration registered a total of 608 students in 4 secondary schools in the southern 
provinces of Nigeria in 1937.  They had however only 99 girls, that is, 16.2% of the 
female population in these schools.  The Voluntary Agencies counted 310 girls and 
2,865 boys in their assisted secondary schools scattered across the provinces of southern 
Nigeria. The Report continued that ten years later, in 1947 precisely, the number of the 
government and native administration secondary schools rose to seven with a 
population of 8,353 students.  Yet only 304 girls were recorded, in other words, 
approximately 1 girl out of every 25 boys attended these special government funded 
schools.  The Voluntary Agencies recorded 36 assisted schools with 7,758 boys and 595 
girls.  In the Northern provinces of Nigeria, the government had only 1 secondary 
school with 65 boys in 1937. The students’ numerical strength rose to 162 in 1947.  No 
girl was recorded in the only government secondary school in Northern Nigeria by 
1947.  The Voluntary Agencies in the North recorded 2 secondary schools with a  
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population of 44 boys and 45 girls in 1947 (Phillipson, 1948).  The female population is 
here slightly above the male, a phenomenon which goes outside the general tendencies. 
 
 From the above analysis, it can be said that the colonial curriculum of 
instruction and the general poor enrolment of girls in schools played key roles in the 
underrepresentation of women in science and technology. Colonial education has often 
been criticised for overemphasizing literary education at the expense of science and 
technology (Lewis, 1965; Whitehead, 1981). Duckworth, inspector for science teaching 
in the 1940s, asserted in Lewis (1965) that mission schools lagged behind in the 
teaching of sciences in comparison to literary subjects.  He attributed this deficiency to 
lack of funds for the necessary science equipment.  He noted that the provision of 
science education was more expensive than literary education.  Lewis (1965), however, 
pointed out that there was a close link between literary education and social prestige in 
colonial Nigeria.  To this effect he remarked that “literary tradition and University 
degrees have become indelible symbols of prestige in Nigeria, by contrast technology, 
agriculture and other practical subjects, particularly at the sub-professional level, “have 
no esteem” (Lewis, 1965). The underrepresentation of women in science and 
technology has therefore a close link to the poor representation of sciences in the 
colonial curriculum and the general low enrolment of girls in schools (Nigeria National 
Archives, MNED 6/1/174, Eastern Provinces Statistics, 1950).  Girl’s education in 
science and technology was not a priority in the educational policy of the colonial 
administration (Whitehead, 1981).  
 
 At independence in 1960, Nigeria inherited the colonial system of education 
and gradually worked towards making it more relevant to the social and economic needs 
of the nation (Effah, 2002). Some professional associations such as the Science 
Teachers Association of Nigeria (STAN) have also contributed immensely to the 
development and teaching of science at all levels of education (Obasi, 2009). The 
convening of the first National Curriculum Conference in 1969 led to the standing 
National Policy in Education, first issued in 1977 and lately revised in 1981, 1989, 1998 
and 2004 (Obasi, 2009).  In the new curricula, emphasis is placed on the teaching of 
science at all levels of education. The new trend has helped to improve but not 
eradicated the underrepresentation of women in science and technology.  As indicated 
in the Table 8 below, the NUC 1998 annual report on the female enrolment in the 
various Faculties of Nigerian Universities, testifies to the continuing 
underrepresentation of women in science related subjects, 29 years after independence. 
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Table 8: Students Enrolment by Faculty and Sex in Nigeria Universities 1988/99 

Faculty Males  Females Total 
Administration 8,947 

(81%) 
2,159 
(19%) 

11,106 

Agriculture 10,370 
(77%) 

3,031 
(23%) 

13,401 

Arts 13,832 
(62%) 

8,558 
(38%) 

22,390 

Education 17,792 
(59%) 

12,538 
(41%) 

30,330 

 
Engineering 

 
13,039 
(93%) 

 
973 (7%) 

 
14,012 

Environ Design 4,877 
(86%) 

777 (14%) 5,654 

Law 7,597 
(76%) 

2,462 
(24%) 

10,059 

Medicine 8,109 
(77%) 

2,437 
(23%) 

10,546 

Pharmacy 1,571 
(72%) 

603 (28%) 2,174 

Sciences (Natural) 20,544 
(73%) 

7,691 
(27%) 

28,235 

Social Sciences 16,133 
(86%) 

4,530 
(22%) 

20,663 

Vet. Med. 1,155 
(86%) 

190 (14%) 1,345 

Other Courses 1,915 
(77%) 

575 (11%) 2,490 

Total 125,881 46,524 172,405 
 Source: National Universities Commission (NUC), Annual Report 1998, Abuja. 
 

The persistent influence of historical, cultural, colonial educational practices 
still lives as recent study (Akpan, 2008) shows: male students outnumber female 
students by far in science and Technology programmes in Federal Colleges (81%), 
Polytechnics (60%) and Universities (73%). In Colleges of Education where the female 
students outnumber the male students, the male counterparts still dominate in Science 
and Technology. 
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Conclusion 

This study has succinctly x-rayed the root of the problem which seems to have 
overwhelmed science educators and researchers.  However, the antidote of this 
cankerworm may be supplied by the Government if more females could be encouraged 
to enrol in Science and Technology.  Since the curriculum of instruction in the past 
favoured boys, a female-friendly curriculum that favours girls may encourage more 
girls to enrol in Science and Technology at all levels.  If the Colonial Government 
subsidised boys’ education in many ways as highlighted, today’s Government could 
offer more scholarships to girls and even encourage as many women as possible to take 
top positions in the Government. The issues of food insecurity in the Sub-Saharan 
African today can be addressed if more women become biotechnologists, engineers, 
entrepreneurs etc because women are the ones naturally endowed with enhancing the 
quality of food for human nourishment.  Thus, time has come to make history of 
women’s underrepresentation in Science and Technology in Nigeria a “past” and the 
knowledge from scientific analysis highlighted in this paper the “cash” to be effectively 
utilised for national development. 
 
Recommendations 
 Based on the current reforms in education, the need to address the trend of 
female underrepresentation in science and technology in Nigeria has become 
imperative. To this effect the study proposes the following recommendations:  

 Parents should promote a curious and enquiry mind in their girl-child by 
providing them with toys that expose them to curious discoveries 

 Parents should encourage the study of science and technology in their girl-child 
from their tender age 

 The society should encourage girls to undertake tasks that require some level of 
scientific and technological ingenuity 

 Teachers should encourage more female students to enrol in science and 
technology courses 

 Curriculum  planners should make the study of science and technology female 
friendly 

 Government and educational institutions are to provide scholarship to 
encourage more girls undertake the study of science and technology 
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